
Assessment at Snodland CEP School 

 

In September 2014 all maintained schools introduced the new National Curriculum. At the same time schools were 

instructed to develop their own systems for assessing pupils’ progress and achievement as a national structure for 

assessment would no longer be in place from this point. 

 

Levels were introduced with the new national curriculum in 1988. They were devised with the intention of delivering 

an assessment system which measured pupils’ progress against a national framework.All schools tracked the 

progress and attainment of each child using levels, starting at 1 and potentially ending (at primary school) at level 6. 

Each level was divided into 3 sections: C, B and A. ‘C’ was the lowest part of the level, with ‘A’ being the highest part 

of the level. A child in Year 2 (end of Key Stage 1) was expected to reach a ‘2B’ and a child in Year 6 (end of Key Stage 

2) was expected to achieve a ‘4B’ in reading, writing and maths. 

 

However, levels could be misleading as to what pupils knew and could do. For example, a child could achieve a ‘level 

4’ at the end of Key Stage 2 by achieving a certain number of marks in a test but the gaps in their learning could be 

very different to another child who also achieved a ‘level 4’ at the end of Key Stage 2. Levels can also be too vague to 

enable parents to understand what they need to do to support their child’s education; Level 3 may appear 

reassuring to parents, but it fails to communicate what parents might do to further support their child’s learning at 

home. 

 

The new primary curriculum delivers ‘fewer things in greater depth’ and the year-by-year structure of the revised 

primary curriculum makes clear what needs to be taught in each subject. Teachers will continue to assess children on 

a regular basis to find out what they know and what gaps children have in their learning. ‘No levels’ doesn’t mean 

‘no assessment’, it just means assessment of a different kind; a more focussed and worthwhile assessment. 

 

Summative Assessment in School 

At Snodland CEP School teachers track their children’s progress in reading, writing, maths and GPS against the 

statutory requirements, as set out in the Programmes of Study for English and Maths. 

For each objective, children are assessed, by their class teacher, to have achieved that objective (expected), to be 

exceeding that objective or to be working towards meeting that objective (emerging). Some children will be assessed 

as ‘below’ as they are unable to carry out that objective with or without support. 

 

Teachers regularly monitor children’s progress against National Curriculum Objectives, using a tracking system 

devised by the school. The system works on a 5-point system where emerging, expected and exceeding bands have 

been divided into sub-levels to represent how well a child is working within that band: Emerging 1, Emerging 2, 

Expected 3, Expected 4 and Exceeding 5. For example, a child who is Expected 3 is able to achieve that objective 

independently but may need a prompt, whereas a child working at Expected 4 is able to achieve the objective 

independently and is beginning to master (exceeding) the objective and gain a deeper understanding. 

 

Data collection takes place 6 times a year. The Assessment Leader analyses each teacher’s data, finding an average 

score for each child for reading, writing, maths and GPS, based on the 5-point scale that is used for each objective. 

Most children who have an average of 1 or 2 are working at an emerging level within that subject, children with an 

average score of 3 or 4 are working at an expected level and children with an average score of 5 are working at an 

exceeding level. This isn’t always true and so the teacher’s judgement, along with rigorous moderation, decides 

whether a child is currently working at an emerging/expected/exceeding level at the time of data collection. 

 

Assessment of children is highly accurate as teachers have the opportunity to work 1:1 with children and to assess 

across year groups to ensure consistency. The school also uses NFER and Testbase assessments to support teacher 

judgements. 

 

Pupil Progress meetings take place 4 times a year so that children who are not working at an expected level can be 

identified and appropriate interventions put in place to ensure accelerated progress. 

 



Children who are working ‘below’ the expected level for their year group will access the learning objectives from 

another year group in order to build on gaps in their knowledge. They will have a separate tracking sheet, showing 

the progress they have made against the objectives they are covering. The school aims to close gaps in achievement 

so that all children are working on the programmes of study relevant to their age.

 

  



Example of a completed tracking sheet for maths: 

 

 
 

 

  



National Assessments 

Assessment at the end of Early Years Foundation Stage 

There are seven areas of learning and development that must shape learning in Reception. All areas of learning and 

development are important and inter-connected. Three areas are particularly crucial for igniting children’s curiosity 

and enthusiasm for learning, and for building their capacity to learn, form relationships and thrive. These three 

areas, the prime areas, are: 

 communication and language; 

 physical development; and 

 personal, social and emotional development 

Schools must also support children in four specific areas, through which the three prime areas are strengthened and 

applied. The specific areas are: 

 literacy; 

 mathematics;  

 understanding the world; and 

 expressive arts and design. 

 

The level of progress children should be expected to have attained by the end of the EYFS is defined by the early 

learning goals set out below: 

  



 

Prime Areas 

Communication and Language 

Listening and attention: children 
listen attentively in a range of 
situations. They listen to stories, 
accurately anticipating key events 
and respond to what they hear 
with relevant comments, 
questions or actions. They give 
their attention to what others say 
and respond appropriately, while 
engaged in another activity. 

Understanding: children follow 
instructions involving several ideas 
or actions. They answer ‘how’ and 
‘why’ questions about their 
experiences and in response to 
stories or events. 

Speaking: children express 
themselves effectively, showing 
awareness of listeners’ needs. 
They use past, present and future 
forms accurately when talking 
about events that have happened 
or are to happen in the future. 
They develop their own narratives 
and explanations by connecting 
ideas or events. 

Physical Development 

Moving and handling: children show good control 
and co-ordination in large and small movements. 
They move confidently in a range of ways, safely 
negotiating space. They handle equipment and tools 
effectively, including pencils for writing. 

Health and self-care: children know the importance 
for good health of physical exercise, and a healthy 
diet, and talk about ways to keep healthy and safe. 
They manage their own basic hygiene and personal 
needs successfully, including dressing and going to 
the toilet independently. 

Personal, social and emotional development 

Self-confidence and self-
awareness: children are confident 
to try new activities, and say why 
they like some activities more than 
others. They are confident to 
speak in a familiar group, will talk 
about their ideas, and will choose 
the resources they need for their 
chosen activities. They say when 
they do or don’t need help. 

Managing feelings and behaviour: 
children talk about how they and 
others show feelings, talk about 
their own and others’ behaviour, 
and its consequences, and know 
that some behaviour is 
unacceptable. They work as part of 
a group or class, and understand 
and follow the rules. They adjust 
their behaviour to different 
situations, and take changes of 
routine in their stride. 

Making relationships: children 
play co-operatively, taking turns 
with others. They take account of 
one another’s ideas about how to 
organise their activity. They show 
sensitivity to others’ needs and 
feelings, and form positive 
relationships with adults and other 
children. 
 
 
 
 

  



Specific Areas 

Literacy 

Reading: children read and understand simple 
sentences. They use phonic knowledge to decode 
regular words and read them aloud accurately. They 
also read some common irregular words. They 
demonstrate understanding when talking with others 
about what they have read. 

Writing: children use their phonic knowledge to write 
words in ways which match their spoken sounds. They 
also write some irregular common words. They write 
simple sentences which can be read by themselves 
and others. Some words are spelt correctly and others 
are phonetically plausible. 

Mathematics 

Numbers: children count reliably with numbers from 
1 to 20, place them in order and say which number is 
one more or one less than a given number. Using 
quantities and objects, they add and subtract two 
single-digit numbers and count on or back to find the 
answer. They solve problems, including doubling, 
halving and sharing. 

Shape, space and measures: children use everyday 
language to talk about size, weight, capacity, position, 
distance, time and money to compare quantities and 
objects and to solve problems. They recognise, create 
and describe patterns. They explore characteristics of 
everyday objects and shapes and use mathematical 
language to describe them. 

 

Understanding the world 

People and communities: children 
talk about past and present events 
in their own lives and in the lives of 
family members. They know that 
other children don’t always enjoy 
the same things, and are sensitive 
to this. They know about 
similarities and differences 
between themselves and others, 
and among families, communities 
and traditions. 

The world: children know about 
similarities and differences in 
relation to places, objects, 
materials and living things. They 
talk about the features of their 
own immediate environment and 
how environments might vary from 
one another. They make 
observations of animals and plants 
and explain why some things 
occur, and talk about changes. 

Technology: children recognise 
that a range of technology is used 
in places such as homes and 
schools. They select and use 
technology for particular purposes. 
 
 
 
  

Expressive arts and design 

Exploring and using media and materials: children 
sing songs, make music and dance, and experiment 
with ways of changing them. They safely use and 
explore a variety of materials, tools and techniques, 
experimenting with colour, design, texture, form and 
function. 

Being imaginative: children use what they have learnt 
about media and materials in original ways, thinking 
about uses and purposes. They represent their own 
ideas, thoughts and feelings through design and 
technology, art, music, dance, role-play and stories. 

 

In the final term of the Reception year in which the child reaches age five, and no later than 30th June in that term, 

the EYFS Profile must be completed for each child. The Profile provides parents and carers, practitioners and 

teachers with a well-rounded picture of a child’s knowledge, understanding and abilities, their progress against 

expected levels, and their readiness for Year 1. The Profile must reflect: ongoing observation; all relevant records 

held by the setting; discussions with parents and carers, and any other adults whom the teacher, parent or carer 

judges can offer a useful contribution. 

 

Each child’s level of development must be assessed against the early learning goals. Practitioners must indicate 

whether children are meeting expected levels of development, or if they are exceeding expected levels, or not yet 

reaching expected levels (‘emerging’).  This information is shared with parents in their child’s end of school year 

report. 

 

  



Year 1 phonics screening 

At the end of Year One (currently the test takes place in June), children take a Phonics Screening Test. The phonics 

screening check is designed to confirm whether pupils have learnt phonic decoding to an appropriate standard. It 

will identify pupils who need extra help to improve their decoding skills. 

The check consists of 20 real words and 20 pseudo-words that a pupil reads aloud to the teacher. 

 

All children in Year 1 will take the test unless they: 

 haven’t shown any understanding of grapheme-phoneme correspondences 

 have recently moved to the country and are unable to understand letters and sounds in English  

 use British sign language or other sign-supported communication, eg communication boards, to spell out 

individual letters 

 are mute or selectively mute 

 

If a child doesn’t pass the test in Year 1, they will take the test again at the end of Year 2. 

 

The Phonics Screening Check is always carried out by a Class Teacher. 

 

A separate report showing the child’s Phonics Screening Check score and whether or not they met the expected 

standard is enclosed in the child’s end of year report to parents. For the last three years the pass mark has been 32+ 

out of 40. 

 

Key Stage One SATsfrom 2016 

The new national curriculum was assessed for the first time in May 2016.This tests are marked internally and teacher 

assessment is still used to make the final judgement about a child’s attainment at the end of Key Stage One. 

 

Maths: 

 The key stage 2 mathematics tests consist of 3 papers: 

o Paper 1 – Arithmetic (Approximately 20mins – not strictly timed) 

o Paper 2 – Reasoning (Approximately 35mins – not strictly timed) 

 There will be 5 aural questions followed by a written paper. The written paper should take 

approximately 30mins 

 

Reading: 

 Consists of 2 tests: 

o Paper 1: combined reading prompt and answer booklet (Approximately 30mins – not strictly timed) 

o Paper 2: reading booklet and reading answer booklet (Approximately 40mins – not strictly timed) 

 

English Grammar, Punctuation and Spelling: 

 The key stage 2 English grammar, punctuation and spelling sample test consists of 2 papers.  

o Paper 1 – spellings 

 20 words 

o Paper 2 –questions (Approximately 20mins – not strictly timed) 

 

  



Key Stage Two SATs from 2016 

The new national curriculum was assessed for the first time in May 2016. 

 

Maths: 

 The key stage 2 mathematics tests consist of 3 papers: 

o Paper 1 – Arithmetic (30mins) 

o Paper 2 – Reasoning (40mins) 

o Paper 3 – Reasoning (40mins) 

 

Reading: 

 1 hour 

 3 texts and 3 sets of questions 

 

English Grammar, Punctuation and Spelling: 

 The key stage 2 English grammar, punctuation and spelling sample test consists of 2 papers.  

o Paper 1 – questions (40mins) 

 grammar, punctuation and vocabulary are tested  

o Paper 2 – Spellings 

 20 words 

 

From 2016, the Standards and Testing Agency (STA) will use scaled scores to report national curriculum test 

outcomes. 

Scaled scores are used all over the world. They help test results to be reported consistently from one year to the 

next. The STA design national curriculum tests to be as similar as possible year on year, but slight differences in 

difficulty will occur between years. Scaled scores maintain their meaning over time so that two pupils achieving the 

same scaled score on two different tests will have demonstrated the same attainment. For example, on their scale, 

100 will always represent the ‘national standard’. However, due to the small differences in difficulty between tests, 

the ‘raw score’ (ie the total number of correct responses) that equates to 100 might be different (though similar) 

each year. 

 

A pupil’s scaled score will be based on their raw score. The raw score is the total number of marks a pupil receives in 

a test, based on the number of questions they answered correctly. The pupil’s raw score will be translated into a 

scaled score using a conversion table. A pupil who achieves the national standard will have demonstrated sufficient 

knowledge in the areas assessed by the tests. This will mean that they are well placed to succeed in the next phase 

of their education. 

 

The standards underpinning the scale will be maintained as long as there is no large-scale change to what the tests 

cover. Once the national standard has been set in summer 2016, they will maintain the standard in subsequent years 

by using a process known as ‘test equating’. When the STA trial future tests in schools, they will also administer a 

separate ‘anchor test’. This test remains the same over time. It allows them to link scores from one test to another 

to ensure standards are maintained. 

 


